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Abstract 
Defining and identifying teacher competence is crucial in education, however parental opinion in the evaluation of teachers has 
only been utilized in a few cases. The main aim of this study is to analyze parental perception of teacher competence. The study 
is set within the context of the province of Bolzano, in northern Italy. We examined four types of schools, pre-school, 
elementary, middle and high, and selected a sample of 3,669 parents representative of each type of school. The results 
the 
family, respect differences and manage the classroom effectively. 
12 Published by Elsevier Ltd. 
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1. Introduction 
Recent trends in education include a focus on the quality of teaching. Quality teaching has become a relevant 
issue in an educational landscape which is facing a multitude of changes which include increased international 
competition, the economic development/crisis, increasing social and cultural diversity of students and the 
introduction of information technologies. Changes caused by globalization and worldwide immigration have 
modified the characteristics of students and highlighted the complexity of assessing human life and life skills. 
Student access to schools at all levels has consistently increased and social, cultural and linguistic diversity in 
classrooms is growing significantly. Research shows that students who experience democracy and a positive climate 
in classrooms and schools are better able to learn, internalize democratic concepts and values, and acquire 
thoughtful cultural identifications and commitments (Banks J. A., 2008). They are also better able to foster 
cooperation and inclusion rather than competition among diverse social, cultural and linguistic groups. In the same 
way, learning is facilitated when students are encouraged to use their home and community languages as a basis for 
expanding their linguistic repertories. 
1.1. What is Quality Teaching? 
regarded as an outcome or a property, or even a fundamental part of the teaching process. Students, teachers and 
Furthermore, 
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perceptions of  teacher quality are the result of both subjective and objective indicators (i.e. empathy, feelings of 
being accepted and appreciated and cultural affiliation versus classroom climate, relationships with students and 
colleagues, clear communication, fairness and ethics).  According to Harvey & 
transforms student perceptions and the way they go about applying their knowledge in different contexts. The 
identification and determination of what teacher competences are (OECD, 2010; Talis, 2011) is crucial in education.  
For years, the concept of what was a  was rooted in behavioural theories of teaching and learning. 
Over the last two decades there has been a move from these behavioural approaches, to approaches focusing on 
relationships and on developing a caring community (Solomon, Battistich, Watson, Schaps, & Lewis, 2000). 
1.2. What is a good teacher? 
-centered (Cornelius-White, 2007; Allen, Witt, 
Wheeless 2006).  They have empathy for students, are usually experienced and, above all, are organized and 
effective teachers (Roorda, Koomen, Spilt and Oort, 2011). 
A growing body of research confirms the benefits of parental involvement in schooling (Schaps, 2003; Tatar & 
Horenzyk, 2000), but only a small number of studies have investigated the parental opinions about the teachers. 
According to Seginer (1995) there are two kinds of parental perceptions. The first focuses on family perceptions, 
abilities and educational achievements acquired by students in the field of studies and educational attainments as 
perceived by parents, and the second on the same parameters as they are perceived by the students themselves. 
Griffith (2000) examines the relation of consensus between students and parents with reference to their perceptions 
and evaluation of the school environment, and the combined effect of consensus and evaluation of scholastic 
achievements. Results show that consensus between student and parent perceptions regarding the school 
environment is significantly and positively correlated with their evaluation of the school environment.  
A study carried out in Israel (Benyamini & Tatar, 1994) shows that approximately half the representative sample 
of parents of school-children consider the transmission of knowledge as the major goal of schooling. Other main 
and education for life in society.  
A large number of s
central to student perception of a "good" teacher: the ability to exercise authority without being overly rigid; the 
ability to make learning fun; and, mainly, the ability to establish positive and caring interpersonal relationships, 
which include cooperativeness, helpfulness, concern for others, altruism (Woolfolk-Hoy, Hoy & Weinstein, 2006) 
-being (Pianta & Walsh, 1996; Cothran & Kulinna, 2006; Cothran & Ennis, 2000; 
Osterman, 2000). Good teachers tend to produce exemplary students in their teaching outcomes, both at a cognitive 
and an affective/emotional level. As well they face the problems encountered in teaching practice with creativity 
(Kreber, 2010).  
In constructing the questionnaire delivered to parents of Primary, Middle and High Schools, we incorporated 
perceptions as referred to above. Specifically, we have included the four factors chosen as indicators of a teaching 
model with a high moral value: cognitive aspects; affective-motivational aspects; teaching skills; personal factors. 
Further to these cognitive aspects and teaching skills, we have added: (a) the ability to exercise authority without 
rigidity and to establish positive interpersonal relationships, which comprise cooperation, helpfulness, concern for 
l-being; (b) the ability to develop quality in interpersonal 
relationships between teachers, teachers and students; (c) the ability to recognise the importance of the quality and 
tone of feedback. In short, we have taken into account three main categories: teaching competence; help and 
ion and 
 
Teaching is a challenging activity in a vast operational area which relies on a clearly defined set of competences 
possessed by professionals working in the field. Perception plays a pivotal role in the attainment and practice of 
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these competences. The present study focuses on what parents perceive regarding competences required by the 
teachers of their children. 
2.  Methods 
2.1. Data collection and sample 
The present study was conducted in South Tyrol, in the province of  Bozen-Bolzano. The South Tyrol is an 
autonomous province in northern Italy in which three linguistic (and cultural) communities coexist: Italian, German 
and Ladin. The majority of the population speaks German. Around a quarter of the population speaks Italian and a 
small minority has Ladin as their first language. Schools at all levels are separated according to language, that is 
we considered four school levels: Pre-
School, Primary, Middle and High School.  
The sample was a three-stage stratified sample, representative of each school level (Pre-School, Primary, Middle 
and High School), the eight districts  and the three groups (Italian, German and Ladin). After the stratification of the 
schools into the different levels and languages for each district, one or more classes were randomly identified and all 
the parents in these classes were selected. The sample of parents consisted of mothers and fathers who had at least 
one child in the school. A total of 6,400 parents were chosen to participate and 3,669 (57.3%) completed the 
questionnaire. The present study was conducted between October 2006 and June 2007 through a self-administered 
questionnaire delivered to the schools. Responses were codified with closed answers.  
2.2. Measures 
The questionnaire was designed to obtain detailed information on socio-demographic characteristics such as age, 
gender, educational level, marital status, occupation and family composition. The competence indicators are divided 
into six domains represented by a different number of items which capture the diversity of  teacher competences: 
disciplinary competences (10 items); teaching competences (10 items); managerial and organizational competences 
(7 items); communicative and relational aspects in the classroom (10 items); communicative and relational aspects 
reference to 
other research studies on teacher competence, as stated in the introduction. Each item in the instrument is based on a 
overall scale was 0.965 and validity has been supported by the factor analysis in the pilot test. All information was 
collected in an 8-page questionnaire, requiring approximately 20 minutes to complete.  
2.3. Statistical Analysis 
Univariate statistics were used to describe the sample and examine the distributions of variables of interest. The 
association between categorical variables was assessed by a Pearson Chi-square test. Factor analysis was utilized to 
explain the variables in terms of their common underlying dimensions (factors). Factor analysis is a collection of 
methods used to examine how underlying constructs influence the responses on a number of measured variables. 
inal space and to give an 
interpretation to the new space, spanned by a reduced number of new dimensions which are supposed to underlie the 
l
but also enables use of the output in subsequent analyses (Field 2000; Rietveld & Van Hout 1993). 
 
 The province of Bozen-Bolzano is divided into eight districts responsible for intermunicipal disputes, roads, schools and social services. 
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3. Results 
The first phase of the data analysis was to examine the descriptive statistics. There was one questionnaire per 
student, so only one parent could respond. 75.3% of the respondents were mothers. The overall  mean age was about 
40 years old (SD=6); about 45% of parents had high school education. Also, 6.5% of mothers and 3.5% of fathers 
indicated they were divorced or separated. In table 1 the means and standard deviation of the six competence 
domains are reported. All the domains are considered important in terms of teacher competence but we can highlight 
some differences among them. 
Table 1  Means and standard deviation of the six domains. 
 Mean Standard Deviation 
Disciplinary competences 8,37 1,24 
Teaching competences 8,29 1,17 
Managerial and organizational competences 8,05 1,23 
Communicative and relational aspects in the classroom 8,30 1,14 
 7,96 1,37 
Personal aspects 8,40 1,40 
 
 
Preliminary analyses examined the internal reliability of the scales used in this study. For the six dimensions, the 
 
 0.848 for psycho-pedagogical and disciplinary skills; 
 0.840 for teaching skills;  
 0.737 for management and organizational communication; 
 0.818 for interpersonal skills in the classroom and school, with students and colleagues;  
 0.763 for communication skills and relationship with the families of pupils;  
 0.888 for personal aspects. 
3.1. Factor analysis 
Factor analysis is frequently used to develop questionnaires. It is a statistical approach that can be used to analyze 
interrelationships among a large number of variables and to explain these variables in terms of their common 
underlying dimensions (factors). This statistical approach enables the information contained in a large number of 
original variables to be condensed into a smaller set of dimensions (factors) with a minimum loss of information. 
We obtained seven factors. In table 2 and 3 the means and the standard deviations of the seven factor scores are 
showed for language groups and for school levels. 
The first factor includes 16 (of the 52 items) and identifies the relevance to parents of knowledge and 
interdisciplinary competences of teachers. The Italian group considers knowledge and interdisciplinary competences 
very important, while they are less important for the German (and Ladin) group. Besides, the parents of Primary and 
High School students consider knowledge and interdisciplinary competences more important than parents of Middle 
School. Parents of Pre-School pupils have not expressed specific preferences.  
The second factor includes 4 items (of the 52 items) regarding the ability of teachers to collaborate and work in a 
team with other teachers (working in a team). We highlight the opposition (high vs. low importance) between the 
Italian and German groups. The Ladin group falls into an intermediate position. The relevance this in the opinion of 
the parents, increases with the level of school. 
The third factor includes 5 items (of the 52 items) regarding the high esteem and respect by teachers for their 
students, families and for their colleagues. In this case, the German group considers this capability very important. 
There are no differences among the different school levels. 
The fourth factor includes 5 items (of the 52 items) and identifies the importance of communication skills and 
relationship with the families of pupils. In this case, the German and the Ladin groups consider capability of 
4054   Liliana Dozza and Giulia Cavrini /  Procedia - Social and Behavioral Sciences  46 ( 2012 )  4050 – 4055 
communication skills and relationship with the families of pupils more important than the Italian group. The 
importance of this factor increases with the school-level. 
pupils, to use clear and easy language and to impose rules. The opposite direction of the scores shows that the 
German group would like the teacher to impose more rules than the Italian group. The Ladin group falls into an 
intermediate position. This ability is less important for Primary School parents than for Middle and High School 
parents. It is very important for Pre-School parents. 
The sixth factor includes only 3 items (of the 52 items) and identifies the importance of student-centered 
teaching.  Student-centered teaching is very important for the German linguistic and cultural group  and also for  
Middle School parents across all linguistic and cultural groups. 
Finally, the seventh factor includes 6 items (of the 52 items) and identifies the importance of the ability to create 
a friendly, pleasant and enjoyable  educational climate. This factor results important for the Italian and Ladin 
linguistic and cultural groups. There are no school-level differences. 
Table 2  Mean and standard deviation of the 7 factor scores by language groups. 
Factor number German Italian Ladin 
Factor 1 -0.036 (0.981) 0.156 (0.833) -0.142 (0.950) 
Factor 2 -0.128 (0.868) 0.354 (0.767) 0.132 (0.745) 
Factor 3 0.043 (1.010) -0.137 (0.785) 0.013 (0.965) 
Factor 4 0.063 (0.965) -0.266 (0.830) 0.217 (0.969) 
Factor 5 -0.039 (0.961) 0.110 (0.715) 0.033 (0.950) 
Factor 6 0.178 (0.832) -0.492 (0.647) -0.191(0.723) 
Factor 7 -0.036 (0.905) 0.099 (0.798) 0.039 (0.921) 
Table 3  Mean and standard deviation of the 7 factor scores by school levels. 
Factor number Pre-school Primary Middle High 
Factor 1 -0,040 (1.141) 0,053 (0,876) -0,066 (1,052) 0,036 (0,800 
Factor 2 -0,127 (0.940) -0,090 (0,877) 0,060 (0,837) 0,101 (0,826 
Factor 3 0,026 (1.190) -0,062 (0,911) 0,045 (1,014) 0,020 (0,861 
Factor 4 -0,159 (0.986) -0,188 (0,857) 0,100 (1,013) 0,217 (0,899 
Factor 5 0,066(1.129) -0,113 (0,782) 0,079 (1,049) 0,036 (0,751 
Factor 6 -0,115 (0.848) -0,067 (0,813) 0,101 (0,910) -0,012 (0,707 
Factor 7 -0,021 (0.962) -0,072 (0,872) 0,058 (0,928) 0,033 (0,789 
4. Conclusion 
The results of this study highlight the importance of teacher knowledge and the ability to teach with enthusiasm, 
motivate students, involve the family, respect differences and manage the classroom effectively. We demonstrate 
very significant differences regarding perceptions of teacher competences in the three linguistic and cultural 
communities - Italian, German and Ladin  living in the South Tyrol. A possible explanation that may account for 
these differences has to be related to contextual data, in particular to linguistic and cultural dimensions. We believe 
that the perceptions that parents have of teacher competences are made up of expectations, beliefs and concepts. 
Parents do not seem to have a clear understanding of what constitutes teacher competency, the classroom climate, 
and the organizational culture of the class and the school itself. We would require further analysis to study these 
topics in depth. 
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